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ABSTRACT

The primary aim of this study was to investigate the efficacy of social
media networks in facilitating Arabic language skills among students
diagnosed with autism. The study included a cohort of students with
ASD from schools located in the Zarqa Governorate. The original plan
was for the trial to run for 30 days. Forty students participated in the
study; twenty were chosen at random to participate in the experimental
group, while twenty were designated as the control group. After the
implementation of the intervention, the experimental group exhibited
superior performance compared to the control group in assessments
evaluating proficiencies in listening, speaking, reading, and writing. No
notable disparities were seen among the experimental group with Arabic
language proficiency scores, either during the follow-up assessment or
immediately after the intervention.
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Introduction

Autism is a highly enigmatic and intricate developmental disorder, characterized by uncertain origins and
variables, diverse psychometric and clinical presentations, and varying degrees of maladaptive behavior patterns
(Odom et al., 2021). A variety of symptoms and signs that are associated with autism include abnormal sensory
responses to stimuli as well as difficulties with social and language skills. Individuals with autism also struggle
with communicating with others and may lack language and speech abilities, despite having the potential for
linguistic skills (Seok et al., 2018). An individual with autism experiences difficulties in social interaction and
integration into society and may exhibit a preference for solitude throughout their lifetime. He exhibits self-
centeredness, isolates himself, rejects others’ involvement, and displays emotional apathy (Seok et al., 2018).
The degree of autism spectrum disorder (ASD) severity varies among individual children. The language and
communication difficulties experienced by children with autism are significant and basic impairments that have
adverse effects on their typical development, social interaction, and integration into their local communities
(Tran et al., 2020). The difficulties observed in children with autism encompass both verbal and non-verbal
communication impairments. According to Wilson and Landa (2019), these children not only have a deficiency
in spoken language, but they also lack language in all its manifestations. In addition, they have deficiencies in
both grammar and language abilities. Furthermore, they fail to make up for these deficiencies by employing
non-verbal communication techniques such as gestures, motions, or simulations. Furthermore, they lack the
ability to utilize visual communication.

To address language and communication challenges faced by children with autism, it is crucial to
implement intervention programs that focus on training and rehabilitation. These programs aim to enhance the
communication skills of these children by teaching them various methods to express their needs, emotions, and
thoughts (Waddington & Reed, 2017). This is achieved by creating a suitable setting in which the child acquires
the abilities to mimic sounds, movements, and actions, focus on a particular stimulus amidst multiple stimuli,
comply with specific instructions, communicate their desires, and identify and label images or objects (Tran &
Weiss, 2018).

The dynamics of social interaction and cultural customs are shaped by speech and cognition, which
play critical roles in communication. In addition to being an esteemed part of Saudi Arabia’s linguistic legacy,
Arabic, as the kingdom’s official language, is vital in developing a robust feeling of national identity. Arabic
holds significant religious and cultural importance in Saudi Arabian culture, as it is the language used to write
the Quran, the most revered book in Islam. The proliferation of social media has altered people’s perspectives
and language use, which could affect the preservation, development, and evolution of Saudi Arabian languages
(Yaser et al.,2022). Several lines of inquiry suggest that social media may impact linguistic and attitude formation
(Hortigtiela-Alcala et al., 2019). Common forms of informal, shortened language used on social media platforms
include slang, acronyms, and emojis. These platforms primarily function as mediums for users to convey their
thoughts and ideas through written communication (Sreeparvathy & Udayan, 2022). Because social media
conversations tend to be more casual, individuals’ language skills and linguistic norms may change as they
become used to these sites. The ability to communicate with individuals from all over the world, regardless of
language or culture, is just one more perk of social networking. People on the autism spectrum may experience
changes in their attitudes and perceptions of linguistic status as a result of their exposure to different languages
and communication technologies. Moreover, social media platforms enable the spread of information and ideas,
including content that can significantly influence linguistic attitudes and ideologies; this has a vital impact on
the growth and modification of language (Ben Lataifa and Darbali, 2022).

A thorough empirical investigation into this phenomenon is necessary to explore the possible effects of
social media on the language usage of autistic pupils, especially considering the increasing importance of these
platforms in Saudi Arabia (Mabkhot et al., 2022). Educators, legislators, and others involved in Saudi Arabia’s
language dynamics need a deep understanding of how autistic children use and perceive social media in order
to tackle the changing dynamics of language in the country (Alharbi, 2019). Examining how social media

platforms influence the teaching of Arabic to autistic children is the main objective of this research.
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Research questions
The purpose of this study is to analyze the specified topics in light of the previous discussion.
1. Are there statistically significant variations in the effectiveness of social media networks in teaching the
Arabic language to students with autism between the experimental and control groups?
2. Are there significant variations in the effectiveness of social media networks in teaching the Arabic
language to students with autism in the experimental group?
3. Isthere a statistically significant difference in scores between post-test and follow-up tests when assessing
the effectiveness of social media networks in teaching the Arabic language to students with autism?

Literature Review

Knowledge acquisition, cultural exchange, and interpersonal and societal communication are all greatly
facilitated by the Internet and its many social networks. Internet use has skyrocketed in the last several years,
drawing admiration from all corners of the globe (Ben Ltaifa & Derbali, 2022). With gratitude to a plethora
of new services and applications, people may now view and analyze their own personal data, connect with
old friends and acquaintances, meet new people, and even find others who share their interests (Yaser et al.,
2022). As a result, among all Internet segments, social media sites have grown the fastest (Hortigiiela-Alcald et
al., 2019). With the advent of website-based broadcast networks in the 1990s, the Internet was able to fulfill
consumers’ material requests, leading to explosive expansion in the industry. Sreeparvathy and Udayan (2022)
estimate that millions of people throughout the world use this network. The developers of the Internet were
therefore able to utilize browsers for more than just receiving data; they could also actively transmit and receive
data. The evolution of electronic applications started with simple tools like email, chat, and message boards and
ended with complex ones like the Wikipedia encyclopedia. The real beginning of web applications was marked
by this change in how Internet browsers interact with one other. The idea of user interaction in website content
is the basis of the current edition of 2Web (Almalki, 2020).

He seemed to transcend geographical limits and unite his kids as a little village thanks to these social

media platforms, which expanded globally (Alzahrani et al., 2019). These sites have risen to the top of the
Internet user rankings, and their renown among youth and society has only increased alongside the world’s
technological and communication improvements (Al-Gahtani 2018). Among these sites, Facebook has the most
name recognition because of the ease with which its users may communicate inside its multi-staged virtual
community. Facebook has become famous and successful because it is unique among social media platforms.
One of its most distinctive features is its focus on young people; the company has long been aware of its
immense popularity among this demographic, and the network continues to serve them well or poorly (Alnasser
2022).
Language originated as a means for people to express their needs and wishes, as well as to exchange information
and enable discussion (Al-Gahtani, 2018). It served as an intermediary for individuals, enabling them to
communicate with each other and utilize their language in situations when they may not have been able to do
so otherwise. Signs and symbols form language, or the sounds made by the human mouth that have different
cultural connotations depending on who is listening (AlShehri, 2017). The core of language is the allocation of
symbols and phonetic signals to convey moral and sensory notions through culturally related word meanings
(Alzahrani et al., 2019).

Research into the development of media-language interactions and the function of language in the
production and dissemination of media messages gave rise to the theoretical area known as “linguistic
media” (Al-Jasser et al., 2020). Individuals with an interest in media language were in search of explanations
about its structure, lexicons, potential, and frameworks. They examined these recordings from linguistic,
sociolinguistic, and psychological standpoints. According to Alnasser (2022), the primary argument was that
oral communication preceded writing. The passion for language pertains to the ongoing discussion on the
permissible usage of terminology in radio and television broadcasts, as well as the acceptable content for spoken
and written communication (Al-Gahtani, 2018).

Previous research has demonstrated that social media sites frequently use informal and shortened forms
of language, such as slang, acronyms, and emojis. Users’ linguistic abilities and cultural norms about language
use may be impacted by casual language usage on social media platforms. Alzahrani et al. (2019) found that
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a large portion of Saudi Arabian Twitter users often employ acronyms, slang, and English loanwords. The
competence with which they can communicate in formal Arabic may be affected by these language decisions.
Research by AlShehri (2017) examined the online lexicon of Saudi Arabian college students. The study’s findings
show that these children often use slang, acronyms, and emoticons in their online posts. To be more specific, the
study’s authors discovered that these features are often used by Saudi Arabian college students in their online
essays.

Social media platforms can also influence individuals’ attitudes towards languages and their perceptions
of linguistic status. Studies have shown that exposure to many languages and communication styles on social
media might influence an individual’s perspectives and attitudes towards language usage. According to research
by Al-Jasser et al. (2020), Facebook users in Saudi Arabia have certain linguistic views. Social media exposure to
English was connected with more positive sentiments about English and a belief that English had more prestige
than Arabic, according to their findings. Saudis who engaged in international social media interactions tended
to have a more positive perception of the English language, according to the researchers. Alnasser (2022) found
that exposure to English on social media positively influenced Saudi Arabian university students’ perceptions
of the English language. However, it did not have a significant effect on their attitudes towards the Arabic
language.

In specific cultural and linguistic contexts, the existence of social media can influence the preservation,
alteration, or transformation of language. A study carried out by Al-Gahtani (2018) investigated the shifts in
Saudi Arabian language usage on social media. Based on the results, it’s clear that Arabic communications are
incorporating more and more English terms and phrases. In addition, people from Saudi Arabia who use Twitter
nonetheless maintain utilizing Arabic, according to a research on language preservation. This is despite the fact
that they seem to lean more towards English. This finding held true even when there were indications of a shift
towards English.

Language and speech undergo a series of interconnected phases as they grow, which are influenced by
factors such as age, IQ level, and social, physical, and motor maturity (Tran & Weiss, 2018). Consequently,
autistic children do not acquire linguistic skills in the same manner as their neurotypical counterparts. Frequently,
a child with ASD possesses the capacity to replicate the auditory patterns produced by those around them.
Initially, the babble occurs randomly, but later it is intentionally imitated (Wilson & Landa, 2019). While young
children learn and choose the sounds in a language, they employ them without understanding their significance.
According to Waddington and Reed (2017), the main sign of autism spectrum disorder (ASD) is a significant
delay in the development of abilities associated with making sounds, pronouncing words, building sentences,
and making use of the cognitive aspects of verbal communication.

In the Fifth Edition of the Diagnostic and Statistical Manual of Mental Disorders, the main symptoms of
ASD include a lack of verbal and non-verbal communication skills and the presence of repetitive and stereotyped
behaviors. Brignell et al. (2018) reported that the proportion of children with autism who cannot develop or
utilize speech within a limited scope varies from 25% to 30%. Multiple studies suggest that a significant
proportion of children diagnosed with autism, ranging from 25% to 61%, have effective communication
skills that may be restricted or absent. Autistic children who possess linguistic talents are incapable of utilizing
language for communication. Prior to language development, the capacity to comprehend the significance and
intention behind both spoken and unspoken communication is present, and this ability is connected to typical
development in children. However, in many instances of autism, language skills emerge sooner and are distinct
from communication. In addition, they employ non-adaptive strategies to achieve their communication objectives
instead of seeking alternative methods to convey their thoughts and requirements in order to compensate
for the absence of effective communication (Radley et al., 2015). Effective communication has a vital role in
enabling children to articulate their thoughts and emotions, experience a sense of comfort and safety, and get
the necessary support and aid from both their peers and adults (Tran & Weiss, 2018). It is widely recognized
that children’s communication abilities, especially their language skills, are the main factors that determine their
social competency from an early age (Ruble et al., 2022). The communication framework has three essential
components, namely form, content, and language. The communication abilities of children are contingent upon
their practical language skills, which refer to the manner in which language is employed to convey meaning.
Practical language encompasses a wide range of acts that encompass the social and emotional dimensions of
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interaction (Tran & Weiss, 2018).

Complementing face-to-face interaction is the fundamental cognitive activity of social communication.
Because no social connection can take place without communication, it is an essential component of healthy
social development (Seok et al., 2020). It can be challenging for children with ASD to make and maintain friends
at school. Regardless that people are more likely to form strong bonds with those who can meet their needs
and empathize with their feelings, such as parents and caregivers (Zehner et al., 2017). This research does not
support the idea that children with ASD are unable to develop friendships. Most likely, they just don’t have the
social skills necessary to connect with others, which makes it hard for them to make friends (Stark & Lindo,
2022). As children develop, it is essential that they learn social skills that will aid them in overcoming challenges
such as a lack of empathy and an inadequate capacity to interpret nonverbal cues (Holmes, 2022). Their failure
to understand the win-win elements of social interaction situations and their poor social imitation skills are
likely to blame for the observed phenomena.

A kid diagnosed with autism exhibits difficulties in comprehending verbal communication, experiences
significant limitations in social contact, and displays behaviors that suggest a lack of presence in their immediate
environment (Asaro-Saddler, 2016). Children have a decreased propensity to extend invitations to their parents
for engaging in their hobbies due to the comparatively lower frequency with which their parents are captivated
by their toys, as well as their inclination towards activities that elicit quick emotional responses (Botha et al.,
2021). The concept of theory of mind serves as a foundation for comprehending social difficulties in individuals
with autism. ASD is characterized by a child’s limited capacity to comprehend and acknowledge the existence of
divergent perspectives, ideas, and goals held by others. Tran et al. (2020) identified the key social characteristics
of autistic children as follows:

¢ Insufficient capacity for emotional and social interaction.

e Unaccustomed to greeting or bidding farewell to parents.

e They exhibit a lack of regard for the emotions or responses of the parents.

e Diminished capacity to establish visual contact.

e Individuals may experience challenges in comprehending and interpreting spoken language and directed
speech.

Previous Studies

The study conducted by Baniyassen (2020) investigated the potential impact of social media platforms on English
language acquisition and the potential for social media to enhance English language proficiency. The present
study adopted a mixed methods approach, incorporating both quantitative and qualitative methodologies. This
included the use of interviews, questionnaires, and an experimental research technique. The study included
pre- and post-tests to assess the students’ performance before to and following the experiment, with the aim
of investigating the impact of social media platform usage on the enhancement of their writing and speaking
abilities. The findings from the three research instruments, namely the questionnaire, interview, and quasi-
experiment (pre-post-test), provide empirical support for the impact of social media platforms on students’
English language acquisition abilities. In conclusion, the use of social media platforms has a significant role in
enhancing students’ abilities and fostering their desire in the composition of recount texts.

The study conducted by Jwaifell et al. (2020) examined the experiences of primary and secondary
teachers about the effects, advantages, and disadvantages of social networking sites (SNS) in enhancing students’
Arabic language acquisition. The study sample comprised 85 Arabic language instructors, out of whom 77
participants completed a questionnaire assessing their perceptions on the effect, strengths, and shortcomings of
social networking sites (SNS). The data analysis unveiled the current influence, advantages, and disadvantages of
social networking sites (SNS) on the acquisition of the Arabic language by primary and secondary students. The
study suggested prioritizing the resolution of deficiencies and capitalizing on the utilization of social networking
sites (SNS) in educational settings.

Muftah (2022) conducted a study to assess the influence of several social media platforms on English
language acquisition among students within the COVID-19 epidemic. The research was carried out at
the undergraduate level among individuals who are learning English as a second language. A total of 166
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undergraduate students from Najran University were included in the sample. A survey questionnaire was
conducted in order to assess the influence of different social media platforms and social networking sites on
English language acquisition for the academic year 2020, specifically in light of the COVID-19 epidemic.
Additionally, the study aimed to provide potential recommendations for enhancing future virtual language
learning experiences. The study’s findings made a valuable contribution to the field of online English learning
during the COVID-19 epidemic. The conclusive findings have substantiated the notion that the incorporation
of social media has been widely acknowledged to have had a notable and favorable influence on the acquisition
of the English language, specifically in relation to writing style, reading proficiency, listening comprehension,
lexical diversity, communication aptitude, and grammatical proficiency.

In their study, Alwaely et al. (2023) set out to determine how social media impacts linguistic habits and
perspectives in Saudi Arabia. Using a mixed-methods approach, the research gathered quantitative data from a
survey of 300 participants and qualitative data from in-depth interviews with 20 people randomly selected from
the original 300. The statistics showed that most social media users in Saudi Arabia are interested in learning
Arabic, but that language learning in general is a popular usage of these platforms. Users participate in a
variety of language learning activities when using social media platforms, according to the descriptive statistics.
Reading, watching videos, listening to audio, and practicing writing are all part of these pursuits. Results from
the qualitative data analysis showed recurring themes, including people’s preferences and attitudes about using
social media to learn a new language, the platform’s ease of use and accessibility, and the promotion of interest
in and engagement with the target language. The results shed light on the substantial impact of social media
on Saudi Arabian language use and attitudes, while also acknowledging that the degree to which this impact is
influenced may vary depending on individual circumstances.

Method

The research employed an experimental approach to examine the impact of an independent variable, specifically
the efficacy of social media networks, on a dependent variable, namely the teaching of the Arabic language. The
researcher selected a design from the experimental technique that facilitated the establishment of a control group
and an experimental group. This design involved the random selection of sample children and the collection of
pre- and post-measurements. The sequence of events was as follows:

e The selected sample of 40 students was randomly divided into two groups: the control group and the
experimental group.

e Verify that the children in both groups possess similar levels of proficiency in the Arabic language.

e The social media network program was implemented in the experimental group, whereas the control
group was not exposed to it.

e In order to assess the influence of the independent variable, a post-measurement was conducted for
both the control and experimental groups.

e The experimental group had a follow-up assessment about one month later to determine the continued
influence of social media networks and to verify the authenticity of the change in the dependent variable
(Arabic language skills), rather than it being temporary.

Population and sample

The research sample consisted of students diagnosed with autism at the Directorate of Education in Zarqa
between January 13, 2022, and March 3, 2024. The individuals comprising the research sample were selected
based on the specified criteria outlined below:

e The age range for the learner should be between 6 and 15 years.

e The student’s ability to reply and comprehend is not affected by any impairments, such as hearing
impairment, as proven by the medical reports issued to them by the Ministry of Health.

e The intellectual capacity of the student is expected to fall within the normal range, as evidenced by
the results of an IQ test conducted in a Jordanian context. Based on the results of the Arabic language
scale administered to pupils, it was found that the student also exhibits difficulties in Arabic language
proficiency.
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A total of 40 children who met the specified requirements were randomly divided into two equal groups, each
consisting of 20 students. The research utilized a social media network application that was randomly assigned
to one of the two groups, which was designated as the experimental group. The control group, which did not
get the social media network program, was the other group. The experimental sample underwent a two-month
implementation of the social media network program, with ten sessions per month. This resulted in a total of
20 sessions for each student.

Research Instrument
In order to accomplish the research objectives, two research instruments were employed:

1- The scale of Arabic language skills: The researcher developed a measure based on the social media
network program designed for students with ASD. The scale has a total of 24 questions, which have been
arranged in descending order of difficulty. These questions assess many skills, including hearing through
7 items, speaking through 6 items, reading through 6 items, and writing through 5 items. The scale was
employed as a measurement tool for the study sample during the pre-, post-, and follow-up stages.

2- The social media network program: A training program has been developed to enhance Arabic language
abilities, utilizing a social media network as its foundation. This was accomplished by adhering to the
procedures outlined in these programs, which involved referring to theoretical literature and previous
research conducted by Muftah (2022) and Alwaely et al. (2023). The primary objective of this program
is to facilitate the acquisition of Arabic language skills among students through a structured curriculum
that incorporates various activities centered around social media networks. The utilization of social
media sites, including WhatsApp, Facebook, and Telegram, was observed in the experimental group.
The individuals underwent instruction inside the program in which they were already pursuing their
educational experience.

Instrument Validity and Reliability
Both of the following approaches were employed to assess the validity of the scale:

1. In order to determine whether the content of the scale has been validated, its contents are presented
to eight arbitrators and the proportion (80%) is utilized as the percentage of agreement and approval
among the arbitrators.

2. Discriminating validity of the scale was evaluated by administering it to ten experimental students with
ASD as a sample. The F values yielded statistically significant discriminatory validity coefficients of 6.45,
6.80, 7.10, and 7.30, respectively.

The internal consistency of the scale was assessed in terms of reliability using the internal consistency approach,
following the guidelines outlined in Cronbach’s alpha equation. The overall dependability coefficient was
determined to be 0.834, while the confidence intervals for the dimensions ranged from 0.803 to 0.856.

Data Analysis

The data collecting technique was completed after which the mean scores and dimensions of the pre- and post-
tests were computed. As a way to gauge how well the curriculum worked to improve ASD children’ Arabic
language abilities, the researchers calculated the impact size. Using the Eta square yielded the desired outcome.
Using the Z-value and the Wilcoxon test, we determined the degree of dissimilarity between two samples that
had comparable characteristics.

Results and Discussion

The researchers took measures to guarantee that the experimental and control groups possessed comparable
levels of Arabic language proficiency prior to the implementation of the social media network training program,
as seen in Table 1.
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Table 1: Pre-tet

Dimension Groups N M/R S/R U z P

Listening skills Experimental 20 11.40 228.00 44.00 0.703 0.603
Control 20 11.80 236.00

Speaking skills Experimental 20 12.55 251.00 33.30  1.254 0.224
Control 20 10.65 213.00

Reading skills Experimental 20 11.70 234.00 42.00 0.700 0.600
Control 20 11.90 238.00

Writing skills Experimental 20 12.65 253.00 31.00 1.125 0.250
Control 20 10.80 216.00

Total Experimental 20 12.10 242.00 50.00 0.081 0.558
Control 20 11.29 225.80

The statistics in Table 1 show that the experimental group and the control group did not differ significantly in
their mean pre-test scores on the Arabic language skills exam.

To tackle the first issue, which seeks to determine whether there are any notable differences in the effectiveness
of social media networks for teaching Arabic to autistic students, we compare the two groups. The following
table displays the results.

Table 2: Post-test

Dimensions Group N M/R SR U Z P

Listening skills ~ Experimental 20 21.40 428.00 5.00 2.70 0.000
Control 20 14.80 296.00

Speaking skills Experimental 20 22.55 411.00 7.00 1.80 0.000
Control 20 13.65 273.00

Reading skills Experimental 20 21.70 434.00 4.00 3.20 0.000
Control 20 14.90 298.00

Writing skills Experimental 20 22.65 453.00 3.50 3.70 0.000
Control 20 13.80 276.00

Total Experimental 20 22.10 442.00 3.80 3.80 0.000
Control 20 14.29 285.80

Based on the findings shown in Table 2, the experimental group demonstrated substantially higher post-test
scores compared to the control group in terms of listening, speaking, reading, and writing abilities, as well as the
total score. This finding suggests that the children in the sample possess a high level of proficiency in listening,
speaking, reading, and writing abilities.

Based on these results, it appears that the research program had a positive effect on the experimental
group of children with ASD, but the control group did not. The researcher suggests that the students’ technical
proficiency, engagement, and enthusiasm in integrating these platforms into their lessons are to blame for the
significant improvement in the experimental group’s average scores on Arabic language proficiency tests after
they completed the training program. One possible explanation for the observed outcome is that these websites
have distinct qualities that set them apart from other entities. This methodology’s capacity to encourage the
participation of student cohorts in positive activities both inside and outside of the classroom is a significant
advantage over more traditional forms of education. To achieve this goal, educational institutions must create
conditions that encourage students to share and receive information. Direct proposal, transmission, reception,
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tracking, engagement, querying, and commenting capabilities are now available to the student. He learns new
things, gets better at things, and forms his own opinions and worldview via self-study. Because of this, he is able
to think deeply about and assess many real-life scenarios. This study’s results are in agreement with those of
Baniyassen (2020), Jwaifell et al. (2020), Muftah (2022), and Alwaely et al. (2023).

Regarding the second issue, which concerns the effectiveness of social media networks in teaching Arabic
to experimental group students with autism, there are significant differences. The results are shown in the table
that follows.

Table 3: Pre/Post-test

Dimension Pre/Po N M/R S/R Z P

Listening skills negative Rank 4 2.00 8 26.00  0.000
positive Rank 16 9.00 144.00
ties 0
total 20

Speaking skills negative Rank 4 2.00 8 22.60  0.000
positive Rank 16 9.00 144.00
ties 0
total 20

Reading skills negative Rank 4 2.00 8 23.50  0.000
positive Rank 16 9.00 144.00
ties 0
total 20

Writing skills negative Rank 4 2.00 8 24.60  0.000
positive Rank 16 9.00 144.00
ties 0
total 20

Total negative Rank 4 2.00 8 26.80  0.000
positive Rank 16 9.00 144.00
ties 0
total 20

The experimental groups’ average results on tests in listening, speaking, reading, and writing Arabic were
significantly different from one another. There is a lot of variation in the final evaluation outcomes, as seen
in Table 3. The experimental group of students showed considerable improvement in their Arabic proficiency
following the test.

This phenomenon may have been ascribed to the use of conventional pedagogical approaches by
educators in conjunction with technology to facilitate the progression of the educational process. The teachers
demonstrated their technological expertise by utilizing social networking sites to clarify lectures and deliver
presentations, thereby enabling the proper assessment. This confirms the idea that social networking sites have
a role in shaping the ethical, social, historical, geographical, and national aspects of society. This phenomenon
is shown by the vast array of material accessible on the YouTube platform. This material not only enables users
to cultivate their ethical principles but also nurtures a feeling of national identity, citizenship, and historical
consciousness while shedding light on the geographical and historical consequences of every particular country.
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As a result, this highlights the positive trajectory towards the use of social media platforms. Based on the overall
result of the trend, teachers may perceive its utilization as a valuable investment in the learning process rather
than a futile expenditure of time. The results reported in this study are consistent with the investigations carried
out by Baniyassen (2020), Jwaifell et al. (2020), Muftah (2022), and Alwaely et al. (2023).

The last question is about determining whether or not there is a statistically significant difference between
the pre- and post-test scores of autistic pupils who were taught Arabic using social media networks. In order to
give a substantial remedy, it is essential to respond quickly to the present problem. The results are presented in
a tabular style.

Table 4: Post /Follow-up test

Dimension Po/ Fol N M/R S/R Z P

Listening skills negative Rank 15 13.40 201.00 11.20  0.110
positive Rank 0 0.00 0.00
ties S
total 20

Speaking skills negative Rank 15 13.40 201.00 10.70  0.130
positive Rank 0 0.00 0.00
ties S
total 20

Reading skills negative Rank 15 13.40 201.00 11.30  0.100
positive Rank 0 0.00 0.00
ties N
total 20

Writing skills negative Rank 15 13.40 201.00 10.40 0.150
positive Rank 0 0.00 0.00
ties S
total 20

Total negative Rank 15 13.40 201.00 10.10  0.090
positive Rank 0 0.00 0.00
ties S
total 20

Results from the post-test and subsequent assessments do not demonstrate any statistically significant changes
in the experimental group’s average scores, according to Table 4. There was no recurrence after the program
ended, which lends credence to the idea that the treatment was helpful even after the follow-up time ended.
The children’s increased fluency in Arabic and their continued participation in the program’s activities prepared
them for the situation, which may explain this result.

The training’s impact lasted long after the follow-up time ended, thanks to the continuous assessment
done throughout the session and the completion of assigned homework for every session. This demonstrates how
actively they are participating and how keen they are to learn from this program. Students in the experimental
group showed more improvement because the training program hall was designed to minimize distractions for
children. This meant having comfortable seating, enough lighting, and no extra educational materials or posters.
The success of the program may be attributed to the wide variety of educational approaches and technology
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that were used to create it. The educational methodologies and materials included audiovisual aids that helped
students understand how their actions correlated with thoughts, as well as real-life situations and opportunities
to practice and recreate the target language’s vocabulary.

Conclusion

The results of this study lend credence to the idea that people with ASD could benefit from a social media
training program, particularly one that teaches Arabic. In addition, studies show that social media-focused
training programs may be more effective than traditional ones in helping these students become more proficient
Arabic speakers. Therefore, it is beneficial for instructors to enhance students’ Arabic language skills within
the classroom in order to achieve the program’s objectives. The social media training program improves the
language, literacy, listening, and comprehension abilities of autistic children. This study’s results showed that a
training program that focused on improvement was more effective than a control group of children with ASD
after they participated in the program. According to the researcher, the experimental group’s significantly higher
mean scores on Arabic language proficiency assessments after the training program is likely due to the students’
technical expertise, prior experience, and their eagerness to incorporate these platforms into their lessons.
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