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Abstract
Teachers’ personal and professional life depends heavily on their 
health and self-care. This article examines the value of teacher 
wellbeing and self-care, educators’ difficulties, and the possible 
advantages of putting their physical, mental, and emotional health 
first. The many challenges teachers face can have an impact on their 
wellness. Teachers frequently struggle to maintain a healthy work-
life balance because of the hard job, long hours, and time limits. 
Additionally, the emotional demands of the job, such as handling 
difficult circumstances or managing student behavior problems, 
might result in elevated stress levels. These issues are made more 
difficult by scarce resources, a lack of support networks, and a 
culture that puts teacher wellbeing last. Schools and higher tertiary 
institutions may establish a happy and encouraging environment 
that improves overall student results by recognizing and addressing 
the wellbeing of instructors. This paper will encourage teachers to 
release the power of self-care and prioritize their wellbeing. This 
research paper focused on the benefits of teachers’ wellbeing and 
self-care, the common challenges teachers face, and strategies for 
promoting teachers’ wellbeing and self-care. A qualitative secondary 
data research approach was used in data collection, which uncovered 
numerous elements that significantly impact teachers’ wellbeing.

Keywords: Teachers’ Health, Teachers’ Power, Teacher Prosperity, 
Teachers’ Self-care, Teachers’ wellbeing, 

Research Article

Published in Nairobi, Kenya by 

Royallite Global

Volume 5, Issue 1, 2024

Article Information

Submitted: 5th December 2023

Accepted: 30th December 2023

Published: 10th January 2024

ISSN: 2708-5945 (Print)

ISSN: 2708-5953 (Online)

Additional information is available 

at the end of the article: 

To read the paper online, please scan 
this QR code:

How to Cite: 
Abou Assali, M., & Al Abdouli, 
K. (2024). Unleashing the power 
of Teacher’s Well-being and Self-
care. Research Journal in Advanced 
Humanities, 5(1). https://doi.
org/10.58256/3nrd9d62

© 2024 The Author(s). This open access article is distributed under a Creative 
Commons Attribution (CC-BY-NC-SA) license.

RJAH
https://doi.org/10.58256/3nrd9d62

Section: Education (General Humanities)



Research Journal in Advanced Humanities

Page 263    

Introduction
The foundation of social progress is education. Educators dedicate their lives to forming the future by 
nourishing young minds. They are at the center of this transformative process. The dynamic changes in 
society force educators to adapt their roles and deal with new challenges that necessitate a proactive approach 
towards promoting their wellbeing and self-care. Prioritizing the holistic health of teachers is essential for 
reasons that go beyond personal issues and touch the core of societal progress and high-quality education. 
This research explores the aspects of teacher wellbeing with the goal of emphasizing how important it is, 
foreseeing possible obstacles, and putting forth robust solutions supported by a large body of research.

According to Chan (2021), educators play a critical role in shaping the course of future generations. 
They also maintain their physical, mental, and emotional wellbeing which requires consistent effort. The 
field of education is constantly changing due to ongoing curriculum changes, advances in technology, and 
shifting student demographics (Kyriacou, 2020). To successfully cope with these changes, educators should 
be resilient and have support systems in place for both their personal and professional growth. This research 
investigates the interconnected elements of mental toughness, emotional stability, and physical vitality that 
serve as the cornerstone of teachers’ overall wellbeing (McLaughlin & Macdonald, 2021).

Teachers face many challenges in the education sector. This includes adjusting to new technologies, 
handling increased responsibilities, dealing with a diverse student body, and navigating cultural shifts in the 
classroom (Skaalvik & Skaalvik, 2020). The integration of advanced technologies, such as virtual reality, 
artificial intelligence, and online learning platforms, requires educators to continuously learn new skills 
and modify their pedagogical approaches (Kutsyuruba et al., 2019). Teachers should be at the forefront of 
disseminating knowledge. Therefore, they must skillfully incorporate these innovations into their teaching 
methods. This emphasizes the need for continuous professional development opportunities and robust 
support systems.

The swift pace of technological progress necessitates pedagogical flexibility and, if left unchecked, may 
lead to increased stress, exhaustion, and decreased teacher wellbeing. Institutional support and recognition 
are necessary to match educators’ commitment to raising the next generation as they struggle with managing 
online assessments, offering customized instruction, and producing digital resources (Kyriacou, 2019). The 
strain of these obligations, in addition to the emotional work that goes into developing deep relationships 
with students, can cause burnout and a decline in general wellbeing (Hakanen et al., 2020).

Within the field of education, changes in society and pressures are unavoidable and affect educators 
both directly and indirectly. The educational landscape and, by extension, the experiences of educators and 
students are influenced by cultural shifts, changing family structures, and more significant societal issues 
(Burić & Sorić, 2020). It becomes crucial to acknowledge the relationship between teacher wellbeing and 
educational quality. A comprehensive approach to teacher wellbeing is necessary due to the significant 
emotional investment that teaching requires, which includes understanding and empathizing with students’ 
challenges, providing guidance, and fostering inclusivity (Adams & Paterson, 2019).

According to this research, treating teachers’ many problems calls for a comprehensive approach 
to their wellbeing and self-care. In addition to addressing individual needs, it is critical to understand 
the fundamental connections between educators’ wellbeing the health of education and students’ overall 
development. Putting teacher self-care first creates a positive feedback loop. Teachers who are emotionally 

Public Interest Statement
This research highlights the significance of teachers’ wellbeing and its influence on the educational ecosystem 
while addressing obstacles to the implementation of self-care practices in the classroom. The study was 
informed by anonymous contributions and provides recommendations to educators, administrators, 
and policymakers on how to promote wellbeing through individual strategies, interventions, and policy 
changes while maintaining confidentiality and gaining contributor consent.
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and psychologically resilient are better able to handle challenges at work, help their students develop 
resilience, and make a significant contribution to the development of supportive and stimulating learning 
environments (Chang, 2019). This study explores extant literature to explain the complex dimensions of 
teacher wellbeing, expose the challenges they encounter, and suggest feasible recommendations to foster a 
thriving educational environment.

The benefits of teacher wellbeing and self-care:
Teacher prosperity and taking care of oneself offer various advantages for teachers, students, and 

the school or college system. Firstly, focusing on instructor prosperity upgrades educating viability (Weiland, 
2021). When instructors deal with their prosperity, they have the energy, concentration, and excitement 
expected to convey excellent guidance. They can design drawings in examples, give successful criticism, and 
make significant growth opportunities that resonate with their students. By being in a positive mental and 
close-to-home state, educators are better ready to adjust to students’ requirements, utilize creative showing 
systems, and lay out a positive study hall climate that advances understudy commitment and achievement.

Furthermore, educator prosperity assumes an imperative part in cultivating positive instructor-
student  connections (Valiente et al., 2020). When educators focus on their prosperity and take part in 
taking care of their practices, they are bound to move toward their collaborations with students with 
compassion, persistence, and understanding. Educators can make a protected and steady space for students 
to flourish by dealing with their profound and emotional wellness. Positive educator-student connections 
based on trust, regard, and open correspondence improve the growth opportunity for students, advancing 
a feeling of having a place, inspiration, and the craving to take part in their instructive excursion effectively 
(Slemp et al., 2020).

Besides, the prosperity of instructors straightforwardly affects students’ results (Skaalvik & Skaalvik, 
2020). When genuine and solid, instructors can offer the fundamental help and direction to assist their 
students with succeeding scholastically, socially, and inwardly. By focusing on their prosperity, educators 
are better prepared to address the individual necessities, separate guidance, and provide convenient and 
productive feedback. This prompts further development of students’ accomplishment, higher inspiration, 
and a more prominent identity viability (McLaughlin & Macdonald, 2021). Besides, putting resources into 
educator prosperity establishes a positive school and work environment. When educators feel esteemed, 
upheld, and really focused, it encourages a cooperative and supportive climate inside the work local area. 
A positive school environment advances open correspondence, trust, and collaboration among educators, 
managers, and staff. This positive air upgrades resolve, work fulfilment, and, by and large, prosperity, creating 
a culture of cooperation and constant development. As well as establishing a positive work environment, 
focusing on instructor prosperity adds to educator maintenance and occupation fulfilment. At the point 
when educators feel upheld, and their prosperity is esteemed, they are bound to stay in their calling and 
experience work fulfilment (Mayer & Timmermans, 2019). By putting resources into the prosperity of 
instructors, instructive organizations can hold experienced teachers, guaranteeing coherence in educational 
practices, more grounded associations with students, and a positive effect on school culture.

Finally, educator prosperity and taking care of oneself are good examples of sound behaviour. At the 
point when instructors focus on their prosperity, they move students to embrace solid survival techniques, 
taking care of themselves, practices, and perspectives towards their own psychological and close-to-home 
wellbeing. Instructors’ prosperity sets a model for their pupils, showing them the significance of taking care 
of themselves, stressing the board, and keeping up with, generally speaking, prosperity all through their 
lives (Lucas-Mangas et al., 2022). Supporting instructors’ prosperity can add to expanded work fulfilment, 
further develop educator consistency standards, and improve educational viability.

At last, putting resources into instructor prosperity will have a positive, gradually expanding 
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influence, encouraging a culture of prosperity throughout the school system and decidedly affecting students’ 
prosperity and scholarly achievement (Kutsyuruba et al., 2019). Different methodologies can be carried out 
to advance educators’ prosperity and take care of themselves later on.

Common challenges that teachers face:
In the fast-paced and ever-evolving world of education, teachers face many challenges that can 

significantly impact their wellbeing and overall job satisfaction. The pressure to meet academic standards 
and achieve desired learning outcomes, often coupled with limited resources and support, can lead to feelings 
of stress, overwhelm, and frustration (Hargreaves, 2021). Additionally, the demands of managing diverse 
classrooms, catering to individual learning needs, and addressing behavioural issues require immense energy 
and emotional resilience from teachers. 

Furthermore, the rapid adoption of technology in education brings new challenges, as teachers have 
to constantly adapt their teaching methods and move around with digital tools and platforms (Hascher & 
Waber, 2021). By recognizing and prioritizing teacher wellbeing and self-care, educational institutions can 
create a supportive and nurturing environment that increases teachers’ job satisfaction and overall quality 
of life and impacts student learning and development. Providing professional development opportunities, 
collaborative spaces for teachers to share experiences and best practices, and providing stress management 
and work-life balance resources are essential ways to demonstrate the potential for teacher wellbeing to 
ensure a developing educational system (Dvir & Schatz-Oppenheimer, 2020). The workload can lead to 
long hours, little time for personal activities, and constant overwhelming emotions.

Another standard test is time requirements. Instructors should work within severe time limits, 
covering the educational plan and meeting authoritative prerequisites (Chang, 2019). Carving out sufficient 
opportunities to convey examples, offer individualized help to students, and fulfil desk work time constraints 
is a consistent battle. The strain to achieve various errands inside restricted periods can exert pressure 
and adversely influence instructors’ prosperity. Close-to-home requests are additionally pervasive in the 
education calling. Instructors are responsible for bestowing information and establishing a positive and 
comprehensive study hall climate. They should explore complex understudy feelings, offer help during 
testing circumstances, and deal with their close-to-home prosperity (Burić & Sorić, 2020). Tending to the 
different requirements of students, managing conduct issues, and keeping a steady air can be sincerely 
burdensome for instructors.

The absence of assets and backing is another test looked at by educators. Lacking admittance to 
informative materials, innovation, and expert improvement valuable open doors can upset their capacity 
to convey excellent guidance (Brady & Wilson, 2021). Moreover, restricted regulatory help and insufficient 
admittance to directing or emotional wellness administrations can intensify these difficulties. Instructors 
require assets and emotionally supportive networks to meet the different necessities of their students and 
keep up with their prosperity. Accomplishing a solid balance between serious and fun activities is another 
test for educators. The requests of the calling, including illustration arranging, evaluating, extracurricular 
exercises, and expert turn of events, can infringe upon individual time and lead to sensations of burnout and 
weakness. Offsetting their expert obligations with individual and everyday life is fundamental for supporting 
prosperity, yet it may be trying because of the requesting idea of the gig (Adams & Paterson, 2019). Weighty 
jobs, time limitations, profound requests, absence of assets and backing, and balance between fun and severe 
activities battles are among the fundamental difficulties faced by instructors. Perceiving and addressing these 
difficulties is critical to supporting prosperity.

Strategies for promoting teacher wellbeing and self-care:
Promoting teacher wellbeing and self-care is essential to support educators in maintaining a healthy 

work-life balance and enhancing their overall job satisfaction. Several strategies can be implemented to 
prioritize teacher wellbeing: One practical approach is providing employee development opportunities 
focusing on wellness and self-care (Braun et al., 2020). Offering workshops, seminars, or training sessions 
dedicated to stress management techniques, mindfulness practices, and work-life balance can provide 
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teachers with valuable tools for dealing with the challenges of the professional role while looking after 
their wellbeing. These professional development opportunities may enable teachers to integrate and adapt 
their caring practices into everyday life. Creating a supportive and collaborative school culture is another 
important strategy. Promoting open communication, establishing mentoring programs, and boosting a sense 
of community among teachers can help reduce feelings of isolation and stress. Collaborative spaces provide 
opportunities for teachers to share experiences, seek advice, learn from each other, and encourage support 
networks within the school setting (Burić & Sorić, 2020). By fostering a positive and inclusive environment, 
schools can create a culture that values   and encourages teacher wellbeing.

Schools should also prioritize workload management and provide adequate resources and support 
to alleviate excessive work demands (Chang, 2019). This may involve reviewing and revising curriculum 
expectations, streamlining administrative processes, and ensuring teachers access necessary materials and 
technology. By addressing workload concerns, schools can reduce stress levels and create a more balanced 
work environment for teachers. Integrating wellbeing practices into the school day can also have a significant 
impact. Incorporating moments of mindfulness, relaxation exercises, or physical activity breaks into the 
daily routine can help teachers and students recharge and refocus. Schools can allocate dedicated time 
for self-care activities or create spaces where teachers can practice meditation, yoga, or journaling. By 
embedding wellbeing practices into the school culture, educators are reminded of the importance of self-care 
and given opportunities to prioritize their well-being throughout the day.

Furthermore, creating a healthy work-life balance is crucial (Farmer, 2020). Educational institutions 
can maintain reasonable work hours, provide flexible scheduling options, and emphasize the importance of 
self-care outside of the classroom. Encouraging teachers to take breaks, use vacation time, and engage in 
activities they enjoy outside of work can help prevent burnout and support overall wellbeing.

Carrying out precise arrangements and rules around responsibility assumptions can add to advancing 
instructor prosperity and taking care of oneself. Schools can lay out practical responsibility restrictions, 
and guarantee educators have a sensible measure of time to finish their jobs successfully (Kyriacou, 2020). 
This might include reconsidering authoritative prerequisites, giving satisfactory arranging periods, and 
empowering prioritization and designation of obligations. By defining clear limits and supporting educators 
in dealing with their responsibilities, schools can assist with forestalling overpowering sensations and 
advance a better balance between fun and serious activities (Hargreaves, 2021). Making devoted spaces or 
assigned “health regions” inside schools can offer instructors space for unwinding, reflection, and taking 
care of themselves. These spaces can be furnished with open seating, quieting stylistic themes and assets for 
stress decrease, like books, diaries, or contemplation applications. Educators can use these spaces during 
their breaks or free periods to participate in exercises that advance prosperity, such as care works, breathing 
strategies, or just taking a few seconds to loosen up. By giving assigned spaces to take care of oneself, 
schools show their obligation to support instructor prosperity (Hascher & Waber, 2021). Empowering 
ordinary self-reflection and self-appraisal is another crucial technique. Schools can open doors to educators 
to participate in intelligent practices, for example, journaling, self-assessments, or expert objective setting. 
These intelligent practices permit educators to evaluate their prosperity, recognize regions for development, 
and set private objectives connected with taking care of oneself. By empowering self-reflection, schools 
engage educators to take responsibility for prosperity and effectively participate in rehearsals that advance 
their wellbeing and satisfaction.

Advancing a positive and solid workplace through sure correspondence and acknowledgement is 
likewise significant for instructor prosperity (Dvir & Schatz-Oppenheimer, 2020). Schools can encourage 
a culture of appreciation by recognizing and praising educators’ endeavours and achievements. Perceiving 
their commitments through proper acknowledgement programs, peer appreciation drives, or standard 
articulations of appreciation can make everyone feel better and advance a feeling of significant worth and 
having a place (Glazzard & Rose, 2020). Positive and steady correspondence among partners and executives 
can add to a solid workplace, encouraging a feeling of kinship and cooperation. Ultimately, schools can 
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work with admittance to assets and emotionally supportive networks for instructors’ prosperity. This might 
incorporate giving admittance to advising administrations, emotional wellbeing assets, or worker help 
programs. Offering studios or instructional courses under the pressure of the executives, taking care of 
oneself methodologies, and balancing between serious and fun activities likewise outfit instructors with the 
essential information and abilities to focus on their prosperity (Hakanen et al., 2020). By guaranteeing that 
instructors approach assets and backing, schools show their obligation to the all-encompassing prosperity 
of their teachers.

1. Research Objectives:
•	 To examine the conceptualizations and definitions of teacher wellbeing and self-care within the 

context of education.
•	 To explore the importance of teacher wellbeing and its impact on various aspects of the educational 

ecosystem, including teacher-student interactions, classroom climate, academic achievement, and 
teacher retention.

•	 To identify the factors influencing teacher wellbeing and self-care, including organizational factors, 
workload, and available resources.

•	 To identify the barriers and challenges in implementing effective wellbeing and self-care practices in 
educational settings.

•	 To provide recommendations for policymakers, school administrators, and educators on fostering 
a culture of wellbeing and self-care, including policy-level changes, school-level interventions, and 
individual-level strategies.

2. Literature Review:
Investigating subjective and objective indicators is required to understand teacher wellbeing (Hascher 
& Waber, 2021). Happiness and job satisfaction are psychological markers that are impacted by stress 
and physical health. They serve as a vital hub for resilience, motivation, and engagement in the learning 
process (Hascher & Waber, 2021). Research demonstrates a strong positive correlation between teacher 
wellbeing and student academic achievement (McLaughlin & Macdonald,2021). This emphasizes the 
importance of putting teacher wellbeing first to achieve the best possible educational results and create 
welcoming learning environments (McLaughlin & Macdonald,2021). Exercise and relaxation are 
examples of self-care practices vital for teachers’ wellbeing. They provide opportunities to lessen stress and 
strengthen emotional resilience.

According to Mayer and Timmermans’ (2019) systematic review, professional development, 
collaborative support structures, and mindfulness programs are effective interventions for enhancing teacher 
wellbeing. Mindfulness is beneficial in lowering stress and managing workload because of it emphasizes on 
present-moment awareness. Teachers can take advantage of specific opportunities for self-care through 
professional development initiatives that focus on stress management and work-life balance (Mayer & 
Timmermans, 2019). Collaborative support structures that facilitate a sense of belonging and promote 
teacher wellbeing include peer networks and experience sharing. Kyriacou (2020) examine workload 
and job demands and highlight the effects on teacher wellbeing and job satisfaction. Stress and wellbeing 
are correlated with high workloads, which include teaching load, responsibilities, and time constraints 
(Kyriacou, 2020). Positive outcomes are linked to leadership support, collaborative networks, and a positive 
school climate. These depend on institutional support (Kyriacou, 2020). According to Kyriacou (2020), 
effective strategies are project management, creating a supportive school culture, and offering resources to 
help with job responsibilities.

Challenges such as technological advancements, diverse student populations, and cultural shifts 
stem from the dynamic nature of education (Hascher & Waber, 2021). As a result of their struggles 
integrating new technologies, teachers must constantly adapt and acquire new skills. Teachers are under 
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more pressure due to the increasing use of technology. This highlights the need for institutional support 
and acknowledgment of their efforts (Hakanen et al., 2020). How society changes and affects education 
highlights the relationship between teacher wellbeing and educational quality (Chang, 2019). Teachers are 
important advocates, mentors, and counselors; therefore, it is important to comprehensively address the 
emotional labor that goes along with their many responsibilities (Burić & Sorić, 2020).

Teacher wellbeing is essential to successfully navigating the complexity of changing educational 
landscapes. The interaction of psychological, institutional, and societal factors highlights the necessity for 
a comprehensive understanding of teacher wellbeing. Adams and Paterson’s (2019) investigation of the 
emotional labor of teaching illuminated the heavy burdens teachers bear in understanding and sharing 
students’ struggles. This emotional investment and societal expectations are the main causes of increased 
stress and emotional exhaustion. The emotional aspect of teaching emphasizes the necessity of self-care 
routines that go beyond the traditional parameters of professional growth.

According to Valiente et al. (2020), understanding the roles that teachers play in changing societal 
contexts is crucial. They  acknowledge the impact of cultural shifts on education. Classroom challenges 
are directly impacted by shifts in family structures, cultural norms, and larger societal issues (Todd, 
2020). Creating plans that promote teachers’ wellbeing and improve their ability to meet the needs of 
diverse students requires an understanding of these external factors.

In terms of physical health, there is a growing awareness of the holistic nature of teacher wellbeing. 
Viac & Fraser (2020) investigated the relationship between physical wellbeing and effectiveness of teaching. 
This highlighted the mutual impact of health on learning outcomes. Physical health such as exercise and diet 
has been shown to be a factor in determining teachers’ overall work performance, emotional stability, and 
cognitive function (Viac & Fraser, 2020). In the teaching profession, this emphasizes the relation between 
physical and mental health.

Weiland (2021) investigates the significance of leadership in promoting teacher well-being. They 
stressed the part played by school administrators in establishing nurturing environments. Teachers experiencing 
greater wellbeing are those whose leaders value their autonomy, acknowledge their contributions, and foster 
a good school climate (Weiland, 2021). In addition to having a direct impact on teachers’ experiences and 
wellbeing in the classroom, school leaders are essential in forming the organizational culture.

Hargreaves (2021) emphasizes the value of teacher collaboration and peer support. The teacher 
community is enhanced by collaborative structures that allow for the sharing of experiences, resources, 
and insights. Peer support systems play a critical role in empowering teachers by reducing feelings of 
isolation and promoting a collaborative culture. Researchers examined the importance of personality traits 
in understanding teachers’ wellbeing. Bardach et al. (2022) have linked characteristics like optimism and 
resilience to teacher wellbeing. Those who possess greater resilience and optimism are better able to handle 
the demands of teaching. This improves their wellbeing (Bardach et al., 2022)). It highlights how crucial it 
is to consider individual differences when developing strategies for promoting teacher wellbeing.

According to Slemp et al. (2020), the psychological need for autonomy is  a critical component 
in promoting wellbeing. Slemp et al. (2020) found that teachers who feel empowered in their work are 
more satisfied with their jobs and are in better overall health. Teachers who are intrinsically motivated 
will find fulfillment in their work when they have autonomy. Braun et al. (2020) emphasizes how teacher 
wellbeing affects student outcomes by examining the connection between student achievement and teacher 
motivation. The study findings  showed a positive relationship between teacher motivation and student 
achievement. It highlighted how teacher wellbeing has a positive impact on curriculum quality and student 
engagement (Glazzard & Rose, 2020). This bolsters the concept that putting teacher wellbeing first benefits 
both teachers’ and students’ academic performance.

Moving on to the socio-emotional aspect of education, Lucas-Mangas et al. (2022) stress the 
significance of emotional intelligence for the teacher’s  wellbeing. The ability to navigate the emotional 
challenges of the classroom is necessitated by emotional intelligence. This  includes self-awareness, self-
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regulation, social awareness, and relationship management (Lucas-Mangas et al., 2022). Educators 
possessing elevated emotional intelligence are more adept at handling pressure, fostering favorable rapport 
with students, and establishing favorable learning.

The research on teacher wellbeing also involves gender dynamics and the wellbeing intersectionality. 
Hascher & Waber’s (2021) study explores the gendered experiences of teacher wellbeing. It illuminates the 
challenges male and female teachers face. Developing targeted interventions that address the diverse needs 
of teachers on their gender identities requires an understanding of the gender specific factors that affect 
teacher wellbeing (Hascher & Waber, 2021).

Chan et al. (2021) looked at influence of organizational support on the role of school environment 
in teacher wellbeing. According to the study, teacher satisfaction and wellbeing are affected by a positive 
school environment that is marked by trust, cooperation, and a sense of belonging (Chan et al., 2021). This 
emphasizes how educational institutions should create settings that put the mental and emotional wellbeing 
of their faculty members first.

Research on the challenges that early career teachers  face has  been investigated by (März & 
Kelchtermans, 2020). They highlighted  the value of induction and mentorship programs in easing their 
transition into the field. According to Dvir and Schatz-Oppenheimer (2020), novice teachers experience 
high levels of stress and uncertainty. This provides them with targeted support mechanisms that is crucial 
for their wellbeing. Ensuring the long-term commitment of early-career teachers to the teaching profession 
requires recognizing of and attention to their unique needs.

Ortan et al. (2021) examine how self-efficacy relates to teacher wellbeing. Their study highlights the 
relation between educators’ wellbeing and their perception of their ability to handle classroom challenges. 
Teachers possessing higher levels of self-efficacy report reduced stress and increased job satisfaction. 
Both  contribute to improved wellbeing. This emphasizes the importance of help educators develop self 
assurance in their capacity to negotiate the challenges of the teaching profession successfully.

Ortan et al. (2021) conducted research that explores the idea of emotional geographies in education. 
He highlighted the emotional and spatial aspects of instruction. Their experiences influence teachers’ well-
being. These are closely linked to the emotional and physical spaces they occupy (Hargreaves, 2000). An 
understanding of the emotional geographies of teaching necessitates interventions that address the emotional 
and environmental factors affecting teacher wellbeing.

Skaalvik and Skaalvik  (2017)  explore the effects of teacher burnout on student outcomes. The 
study focuses on how teacher burnout negatively affects the quality of teaching and student engagement. 
Emotional exhaustion, depersonalization, and a diminished sense of personal accomplishment marks 
burnout. This has a detrimental impact on the classroom environment and prevents using effective teaching 
strategies. Sustaining a supportive and constructive learning environment requires treating and preventing 
teacher burnout.

Brady & Wilson (2021) examines the relationship between educational policy and teacher wellbeing. 
This  highlights  how policies influence teachers› working environments. Work life balance, professional 
development, and teacher independence are policies that support educators› wellbeing (Brady & Wilson, 
2021). To create supportive and functional policy frameworks, it is important to understand how educational 
policies affect the teachers’ wellbeing.

Farmer (2020)  investigate how teacher stress affects student behavior. The study discovered a 
connection between students’ behavioral issues and teachers’ stress levels. This suggests a mutual relationship 
between teacher well-being and classroom dynamics. According to Farmer et al. (2020), teachers’ stress 
affects their own health and the learning experiences and behaviors of their students. The mutual influence 
emphasizes how important it is for teachers and students to be well-connected.

Bono et al. (2020) investigated the impact of gratitude interventions on educators while examining 
the function of gratitude in teacher wellbeing. According to the study, teachers’ wellbeing is positively affected 
by practicing gratitude. This lowers stress levels and increases life satisfaction (Bono et al., 2020). Including 
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practices of gratitude in teacher preparation courses and school policies can help to create a welcoming and 
encouraging atmosphere. Kelly’s (2022) research explores the concept that teacher wellbeing is a dynamic 
and ever-evolving process. To address the evolving needs and challenges faced by teachers throughout their 
careers, the research highlights the need of continuing support and professional development. Acknowledging 
teacher wellbeing as an ongoing process facilitates adaptable interventions and long-term support systems

.
Research Methodology:
In this study, a qualitative secondary data research approach was adopted to explore the topic of teacher 
wellbeing and self-care. Existing scholarly articles, research reports, and other relevant sources were selected 
as the primary data sources for analysis. The data collection process involved identifying and gathering a 
comprehensive range of secondary sources focused on teacher wellbeing and self-care. A rigorous process 
was followed to ensure a systematic analysis. The selected sources were thoroughly reviewed, and relevant 
data points, key findings, and insightful quotes related to teacher wellbeing and self-care were extracted. 
This data extraction process was carried out meticulously and organized to maintain the integrity and 
accuracy of the information obtained from the secondary sources.

3. Results and Discussion:
 Key themes and insights about the wellbeing and self-care of teachers were revealed through the 
analysis of current scholarly articles, research reports, and other pertinent sources. The investigation 
uncovered several elements that significantly impact teachers’ wellbeing. Workload, classroom management, 
administrative assistance, and work-life balance were some of these considerations. Teachers have been 
shown to experience stress and burnout due to heavy workloads and unreasonable demands on their time. 
Additionally recognized as influencing variables in teacher wellbeing were difficulties establishing a healthy 
work-life balance and inadequate assistance from school officials.
 The study showed a significant link between teachers’ happiness and job satisfaction. Better levels of 
wellbeing among teachers were linked to better job satisfaction, which increased motivation and dedication 
to their careers. On the other hand, people who reported feeling unwell were more likely to be dissatisfied 
with their occupations and to engage in lower activity levels. The analysis also showed how self-care practices 
enhance teachers’ wellbeing. It has been discovered that self-care practices like mindfulness, exercise, and 
professional Development improve teachers’ general wellbeing. These techniques assisted instructors in 
feeling less stressed, having better physical and mental health, and being more resilient. The results highlighted 
the significance of including self-care practices in instructors’ everyday routines. However, the exploration 
also revealed hindrances that made it difficult for instructors to adopt self-care strategies. The challenges 
included a need for more time, resources, and support and a culture devaluing self-care. With such busy 
work schedules, teachers frequently had difficulty finding time for self-care activities. Furthermore, their 
capacity to practice self-care was hampered by a lack of resources, including opportunities for career growth 
and wellness programmes.
 Workload was a noteworthy factor influencing teachers’ wellbeing in the review of current scientific 
articles, research reports, and other pertinent sources. Teachers have been shown to experience stress and 
burnout due to heavy job-related assignments and unreasonable demands on their time. Administrative 
duties and the stress of meeting curriculum requirements were familiar drivers of workload-related stress. 
Teachers requested a more reasonable workload to maintain their wellbeing and give their students high-
quality instruction. Another element that became clear to be essential for teacher wellbeing was classroom 
management. According to teachers, challenges with managing student behaviour, enforcing rules, and 
upholding a pleasant classroom climate could negatively affect their wellbeing. Effective classroom 
management techniques and supportive learning environments were the primary factors in lowering stress 
and fostering teacher wellbeing.
 The level of administrative support—or lack thereof—also significantly impacted teachers’ 
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wellbeing. Teachers emphasized the importance of having cooperative and supportive relationships with 
school officials. Administrators’ encouragement, constructive criticism, and acknowledgement were crucial 
elements in fostering teacher wellbeing. On the other hand, limited resources and a lack of support had a 
detrimental impact on teachers’ wellbeing. The importance of work-life balance for teachers’ wellbeing has 
become apparent. Teachers emphasized the difficulties students have in juggling their responsibilities in their 
personal and professional lives. Long working hours frequently interfered with personal time and resulted 
in increased stress and decreased wellbeing, including preparing the lesson, grading, and extracurricular 
activities. To encourage teachers to strike a healthy work-life balance, methods including flexible scheduling, 
encouraging policies, and access to resources for managing work were suggested.
 The analysis also showed how self-care practices enhance teachers’ wellbeing. Teachers have 
significantly benefitted from activities like self-reflection, exercise, and mindfulness. These techniques 
assisted in lowering stress, enhancing general wellbeing, and enhancing mental and physical health. In order 
to recharge and maintain their wellbeing, teachers stressed the need for opportunities to engage in self-care 
activities both inside and outside of the school context. Despite the advantages of self-care practices, the 
investigation found several obstacles to their adoption by instructors. Time restrictions were a significant 
barrier because instructors frequently had little time for self-care amid busy work commitments.

4. Conclusion
This qualitative secondary data study clarifies the significance of teachers’ health and self-care in 

the educational field. The findings underscore prominent determinants affecting the wellbeing of educators, 
notably encompassing the dimensions of productive commitment, adept classroom management, provision 
of professional scaffolding, and the equilibrium between occupational and personal spheres. Navigating 
these facets is pivotal to cultivating teacher wellbeing and associated job satisfaction. In addition, extant 
scholarship has emphasized the constructive influence of self-monitoring practices on pedagogues’ 
psychological and emotional welfare. Activities such as mindfulness exercises, physical fitness regimens, and 
cognitive self-regulation have demonstrated an ability to mitigate stress, fortify somatic and psychosocial 
health, and augment general wellbeing. Educators’ wellbeing and professional contentment hinge inexorably 
upon the daily assimilation of these self-care modalities.

Nonetheless, the actualization of these self-care praxes is impeded by a constellation of hurdles 
necessitating explication. Educators confront impediments vis-à-vis the prioritization of their wellbeing. 
Predominant among these impediments are temporal constraints, paucity of requisite resources, and a 
prevailing milieu that de-emphasizes self-care. To effectuate a transformative paradigm that aligns with 
the objectives of teacher wellbeing, educational institutions must proffer a panoply of self-monitoring 
instruments, efficacious strategies, and salient opportunities. Conjointly, educational administrators, 
pedagogical executives, and individual instructors possess the agency to effectuate a salutary and enduring 
pedagogic milieu by elevating the status of teacher wellbeing and engendering a salubrious ethos of self-care. 
This will ultimately raise overall educational quality by improving job satisfaction and teacher retention. 
The research’s conclusions offer insightful suggestions for fostering teacher wellbeing that might direct the 
creation of policies and procedures to promote teachers’ wellbeing and self-care.

Recommendations for future research:
Conduct longitudinal research to investigate the long-term impacts of self-care and teacher wellbeing 
practices on various outcomes, including career longevity, job satisfaction, burnout, and student results. 
Monitoring teachers’ wellbeing over a long period can reveal the elements that go into sustained wellbeing 
and how it affects instructors and pupils. Compare and contrast self-care and teacher wellbeing practices 
in various cultural and educational settings. Explore the impact of cultural, educational, and societal norms 
on teachers’ wellbeing and the efficacy of various self-care techniques in contexts with various cultural 
backgrounds. Conduct thorough intervention studies to assess the efficacy of specific wellbeing and self-care 



Research Journal in Advanced Humanities

Page 272    

treatments for teachers. Implement and assess proven strategies, such as stress management classes, support 
groups, or mindfulness courses, to ascertain their effects on teachers’ overall health and job satisfaction. 
When examining teacher wellbeing and self-care, consider various elements, such as individual traits, social 
support, balance between life and work, and organizational culture. Investigate the intricate interactions 
between these elements and how they affect teacher wellbeing.
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